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  ASSESSMENT TOOLS AND METHODS  
 
 

At MJDS we care for the personal growth and social, emotional, moral, spiritual, physical and intellectual 
development of each student. Our goal in assessment is to provide a well-rounded view of children’s progress. 
Each student is recognized and valued as an individual and as such is assessed in terms of his or her own 
personal progress. 
 
Evaluation of students’ progress is founded on observation, direct interaction between students and teachers, 
and the students’ material work output when applicable.  It is important to note that the curriculum is process 
based and, as such, so are the expectations.  

The goal of assessment is to improve student learning. Although grading can play a role in assessment, 
assessment also involves many ungraded measures of student learning. Moreover, assessment goes beyond 
grading by systematically examining patterns of student learning across courses and programs and using this 

information to improve educational practices. 

Assessment is most meaningful when using tools specifically designed to measure the unique characteristics 
and curriculum of the Montessori environment. So as to have and report on a well-rounded view of children’s 
progress, we use of a variety of tools in addition to the daily assessment of progress that takes place in our 
classrooms. 
 
Assessment Methods include commonly used tools such as: 
 
A. Qualitative Evaluation 
B. Parent Teacher Interviews 
C. Report Cards 
D. Objective Assessment Instruments such as Standardized Testing: Canadian Achievement Testing (CAT) 
(grades 2-7) 
E. PALS (Phonological Awareness Literacy Screening)  this is unique to MJDS among Montessori Schools in 
Ontario 
 
Others specific to Montessori Schools:  
 
F. Observation 
G. Informal regular Testing / The Three-Period Lesson 
H. Student Self-Assessment and Self-Reporting for Upper Elementary and Middle School students   
I. Mastery & Transference 
 
A. Qualitative Evaluation 
 
Qualitative evaluation tools may include mastery checklists, and anecdotal narrative descriptions. Some of the 
personal growth indicators include: 
 

 Attitude toward school; 

 Love of learning 

 Self-confidence, self-motivation and sense of order; 

 Abiding curiosity; 
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 Habit of concentration; 

 Creativity  

 Habits of initiative and persistence; 

 Independence and ability to make decisions; 

 Self-discipline and cooperation 

 Sense of responsibility and respect for other members of the class, school, and community 

 Grace & courtesy in interaction with peers and adults 

 Leadership  

 Organization 

 Work completion 
 
Objective Assessment Instruments 
 
Core subject knowledge is assessed informally but rigorously on a regular basis to determine the correct level 
for individual and small group lessons and to ensure progress. This includes:  
 

       1. Handwriting 
       2. Listening skills 
       3. Decoding skills 
       4. Reading comprehension 
       5. Spelling       
       8. Mathematics skills 
       9. Mathematics applications 

     
n.b. Language skills involve both English and Hebrew: 
 
B.  Parent Teacher Interviews 
 
Parents and teachers meet at least once a year at formal conferences. Upper Elementary students are also in 
attendance and participate actively in these sessions.  Middle Schools students conduct student led 
conferences with their parents and teachers.  
 
C. Report Cards 
 
Written twice a year based on the information gleaned from all the evaluation tools and methods.  In the Casa 
report cards are anecdotal only, in the Elementary there is a progress chart by curriculum area in addition to 
the teachers’ comments.  Middle School students contribute to writing their own report cards as a means to 
enhance their reflective process. These are then discussed with parents over student led conferences. 

 
D.  Standardized Testing 
 
For students in grades 2-8 we conduct the Canadian Achievement Testing (CAT3) twice a year: once in the fall 
and once in the spring term. This is a norm-referenced test and serves as a guide for teachers to focus on areas 
of the curriculum that may need attention. 
Upper Elementary Students are given the opportunity to learn and practice test-taking skills and strategies; 
however, valuable work time is not sacrificed in order to "teach to the test". 
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E.   PALS  (Phonological Awareness Literacy Screening: University of Virginia)  Screening, diagnostic and 
progress monitoring tool for measuring the components of literacy. This is conducted for all last year Casa 
children twice a year and followed through in grade one and later in the elementary for those children 
identified  as needing special support. 
 
F.  Observation 
 
As a scientist Dr. Montessori knew the critical importance of observation. This has become one of the pillars of 
Montessori Teacher Education Programmes where each Montessori teacher is meticulously trained to observe 
her class as a whole and the individuals within it. Both the Judaic Studies and the Montessori teachers observe 
the children, record their observations and use them to drive their instructional choices and/or to report to 
parents.  Among others, the following are noted: 
 

     Each student’s personal development    (as noted above: A.  Qualitative Evaluation) 
     Use and facility with the materials 
     Awareness and independent use of the self-correcting aspects of the materials 
     Creativity and exhaustion of the possibilities with the materials 
     "Skipping steps," indicating readiness for the next level of presentations with the materials 
     Enthusiasm and satisfaction 
     Repetition of activities 
     Success with the materials 
     Application of the concept outside of the use of the materials 

 
G.  Testing/The Three-Period lesson 
 
Testing is accomplished in the classrooms in different ways depending on the age of the child; the goal is 
mastery of a concept or material before the child moves to the next sequence of lesson presentations. 
 
Casa: The early materials are self-correcting and provide a "test" within the use of the material. For example, 
children experience immediate feedback when a bead is left over or the pieces do not fit. They discover their 
mistake and try again without the teacher's help. 
 
At all levels concepts are presented through concrete, manipulative materials. In Casa and Lower Elementary 
names of objects, concepts, and processes, are given through three-period lessons.  
 
First Period: Introduction, giving Information. The adult gives the name to what is being presented. 
 
Second Period: Familiarization, recognition of the object corresponding to the name. This involves repetition 
and, eventually, association of the name with the object or quality. This is the longest and most important 
period, as the subconscious is relating and recognizing the names with what is presented.  It can take minutes, 
hours or even weeks. 
 
Third Period: Verification, Test of Knowledge. This is the period of mastery. The adult elicits the information 
from the child. 
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H.  Student Self- Assessment and Self- Reporting 
 
Upper Elementary and Middle School students become directly accountable for their work. Progress is 
assessed through the use of work diaries, regular meetings with their teachers, peer editing, and group 
discussions. 
 
I.   Mastery and Transference 
 
In a variety of age and subject appropriate ways students demonstrate mastery of one material before moving 
onto the next. Thus the knowledge and or/skills acquired are built upon and transferred to and enlarged by the 
next. 
 
Every lesson has a prerequisite before it can be presented. A clear sequence of lesson presentations ensures 
that both the teacher and the student know when he/she is ready for the next level of presentations. 
 

 A test of the level of mastery in a student's work is indicated in the transference of skills; i.e., the use of 
grammar in writing, the accuracy of arithmetic in mathematics, the skipping of steps in the use of materials. 
Teachers are trained to intervene when a child needs help or guidance and to stand back from the learning 
process when the student is progressing. 
 
Additionally, students in a Montessori classroom are apt to request new lessons on work that they recognize 
they need to know or that they show interest in. Often the work of their peers inspires them to move onto the 
next level of work. 
 
 


