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Intercultural English and Cultural Context 

By Wayne K. Johnson, Dr. Jana Silver, and Craig Sower 

 

Whether clear or garbled, tumultuous or silent, deliberate or fatally 

inadvertent, communication is the ground of meeting and the 

foundation of community. It is, in short, the essential human 

connection.  

Ashley Montagu & Floyd Matson (p. ix) 

 

In an article about various aspects of culture and language playwright 

Roger Pulvers wrote, “The Japanese are wont, for one thing, to abbreviate a 

response, to encapsulate a variety of nuances in a single word or phrase. The 

most revered type of individual in this society would have to be the person of few 

words… very few words.” Pulvers went on to say that in Japanese language and 

culture, one value is clearly important: “Don’t say in 50 words what you can say 

in one” (2000, p. 21). This paper will provide more information about restrained 

expression and then explain a practical activity that helps students and 

businesspeople understand one particular role that English plays in the world 

today. Using the context of personal experience in Japan, the paper will explore 

why students and businesspeople produce passive conversations, and will 

investigate the relationship this type of verbal discourse has to various cultural 

and linguistic values in both native and target languages. 

Linguistic manners & learning strategies  

On the idea of using few words, albeit on a more philosophical level, the 

Chinese philosopher Lao Tzu wrote in the sixth century BC, “Those who know do 

not talk. Those who talk do not know” (Forbes, ch. 56). On a more pragmatic 

level, when discussing different values regarding linguistic behavior among 

Japanese and Americans, Ishii and Bruneau (1991) affirm that: 

Different norms of appropriate communicative behavior exist 

[across cultures], and a variety of intercultural 
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misunderstandings can occur if one does not know when, where, 

and how to remain silent.  To promote natural and effective 

interaction, especially with Japanese, people in the United States 

need to learn to feel more comfortable in situations where silence 

and vagueness prevail.  Learning the general rules for silence 

plays a more important part than generally thought for all people 

attempting to communicate successfully across cultures (p. 317). 

Ishii and Bruneau raise an important point about prevailing patterns of 

communication in Japan, i.e., that knowing when, where, and how to remain 

silent are critical skills. These skills conflict, however, with the way English is 

taught, practiced and learned. The cultural/linguistic custom of employing “few 

words” is commendable in Japanese, but it impedes learning a foreign language 

and effective intercultural communication. 

In Culture Specific Learning Strategies, Buckley examines and labels 

several types of interaction such as those mentioned above.  Buckley states she 

“found that a number of fundamental Japanese cultural values led to behavior 

which contrasted sharply with expected behavior in the United States.  The 

behaviors that most seriously impact language learning include: 

 Difficulty in stating opinions and disagreeing. 

 Hesitating before answering and silence in class. 

 Giving indirect, ambiguous responses. 

 Reticence in asking for clarification. 

 Dependence upon the teacher and lack of autonomy in learning. 

 Difficulty in answering open-ended questions and participating in 

loosely structured activities. (2001, p. 3) 

Although we know there is a great deal of variety within Asia, and that 

the peoples of Japan, China, and Thailand are diverse, the former President of 

Thai TESOL (Teachers of English to Speakers of Other Languages), Suchada 

Nimmannit, feels confident in asserting that in many formal, public situations in 

Asian societies silence is still highly valued. She goes on to say that in numerous 
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cases “only when one has something meaningful and important to say should one 

venture to open one's mouth. In other words, it is better to seek anonymity within 

the group rather than risk ridicule by speaking out on one's own” (1998, p. 37).   

So what does all of this tell us?  Essentially, it acknowledges that the 

characteristics of dependence, silence, and reticence are appropriate in many 

cultures. That said, these linguistic values have a direct effect on how we teach 

English and how it is learned. 

Verbal cushioning, reticence, and information  

A decade into the new century, English stands as the primary language 

spoken in a variety of circumstances by people from numerous cultures, including 

the Japanese. As Warschauer put it, “Just as businesses and media have 

experienced globalization and relocalization, so has the English language.  The 

past few decades have seen a growth in the role of English around the world as 

the lingua franca for economic and scientific exchange” (2000, p. 513). For many 

people, the primary purpose for learning English is to impart their thoughts and 

perceptions to people from other cultures.  But how can they communicate using 

a foreign language? This paper demonstrates that in order to communicate 

effectively in an intercultural context they have to depart from their custom of 

allowing silence and vagueness to prevail. When they are speaking, students and 

businesspeople need to shift away from a restricted form of interaction to a more 

expressive style, one in which English is viewed and utilized as an information 

language. The term “information language” implies that during conversations 

people ask questions, produce adequate responses, and communicate in an 

expressive manner. How are students and businesspeople to do this? Basically, 

they need to realize that the primary value inherent in an information language 

is to keep the discussion in motion, to have a mutual exchange in an atmosphere 

where you ask for and give appropriate information. Brief replies followed by long 

pauses may appear awkward and make people in some cultures feel uneasy 

(Johnson 2000, p. 57). This does not suggest that all of the information produced 

is interesting or engaging, but rather that learners need to be aware of how these 
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communicative tactics fill the void of linguistic reticence and allow discourse to 

flow. In other words, they learn to provide verbal cushioning to move from topic to 

topic without prolonged silences. Overly concise answers, vague responses, and 

drawn-out periods of silence are acceptable when speaking Japanese, but in 

English this style of oblique interaction is neither pragmatic nor valued. 

A “sensitive belly,” restrained information & grumbling teachers  

The concept in Japan of conveying ideas non-verbally or with sparse 

utterances is called haragei (hara—belly; gei—sensitivity or subtleness). Haragei 

is a type of communication in which people negotiate meaning without the use of 

direct words; it means implicit, heart-to-heart communication and guessing the 

inner thoughts of the other person; thus, the lack of a need for over-verbalizing 

one’s thoughts (Wolfgang, 1984, p. 142). Kunihiro interprets this to mean that 

spoken clarifications and descriptions “often become unnecessary, and intuitive, 

non-verbal communication of the sort that develops among family members 

living under the same roof spreads throughout the society (1976, p. 53).” In 

essence, if these haragei dialogues were part of a movie or a play, the scripts 

would be quite short. 

For English teachers and business communications, the concept of using 

very few words to communicate in one’s first language raises some important 

issues and questions concerning language production. Westerners often criticize 

the Japanese for their verbally restrained approach and think that students and 

businesspeople who do not interject or who fail to assert themselves are poor 

communicators. As stated by Jack Millett, Professor at the School for 

International Training: “The problem in Japan is to get the students and 

businesspeople to speak up, to generate language which teachers can work with. 

By contrast, the problem in Spain is quite the opposite—the teachers need to 

restrain students from speaking so they can focus on specific language 

structures” (personal communication). Basically, the dominant complaint of 

many teachers and businesspeople is that Japanese students give very short 

answers—often a single word. 
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An Example: “Part-time job”  

 Just prior to a Christmas holiday a few years ago, there was a free 

speaking class with some higher-level Japanese students. There were seven 

pupils in the class. Sitting in a circle, they were slowly beginning to talk to each 

other when one student asked another sitting across from him:  

“What are you going to do during the vacation period?” 

Answer: “Part-time job.” 

(Silent period, then the response): “I see.” 

At this time their interchange ceased and the two paused and listened to 

other students. Although one could assert that the initial reply, “Part-time job,” is 

correct in a rudimentary sense, this type of answer is problematic because it lacks 

any tangible information that the interlocutor can grasp and use to further a 

dialogue. Due to the scant and limited nature of the response, the discussion 

stopped. After a few moments the group was invited to reflect on what had just 

been said. The student was asked, “What did you think of your answer (Part-

time job)?” She earnestly replied, “It was a good answer!” She assumed that 

giving a concise answer and conducting the conversation in such a manner was 

completely appropriate. In the Japanese context she may be correct; the way the 

exchange began and finished, as well as the duration, could be acceptable, 

conforming to the “Don’t say in 50 words what you can say in one” principle. But 

what happens when she is speaking with people from other cultures using 

English as the lingua franca? In an intercultural context her response is not 

acceptable. From the standpoint of the many Englishes spoken around the globe 

today this type of restrained response is not only awkward but in most cases 

inadequate. Such responses may be perceived as immature, incomplete, and curt. 

Disclosure, Questions, and Context 

The Japanese practice of offering limited personal information has been 

well documented. Hodge (1995), states that, “Japanese are uncomfortable with 

the level of disclosure that commonly occurs in native English speakers’ 

conversations. Such disclosure reveals the stress on new information that is 
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expected in such conversations. In contrast, Japanese conversations tend to 

involve the careful confirmation of established information (p. 10)” (italics mine). 

After conducting substantial research in Japan, cultural anthropologist Dean 

Barnlund concluded that, “speech, to many Japanese, is not a highly regarded 

form of communication” (1987, p. 164). He contends that in the Japanese context 

people who are expressive and articulate are seldom revered or appreciated; 

rather, they are met with cynicism and they may even be perceived as frivolous 

and unreliable (Barnlund, 1975, 1987, 1989, 1990). 

These ideas of restricted disclosure, valuing short dialogues, and offering 

limited information present questions for language teachers and businesspeople. 

The rest of this paper will discuss the following points:  

 Deficient Answers: Why do Japanese students and business people often 

produce such succinct, seemingly inadequate answers? 

 Diverse Cultures and a Global lingua franca—How do they relate to 

each other? 

 Intercultural English and the Circles of English—A framework for 

understanding communication. 

 Movie Activity: Increase awareness of the information language. 

 Conclusion: What, if anything, should language teachers and business 

educators try to do to bridge this communication gap? 

Deficient Answers: Why? 

There are many historical and cultural reasons that can be considered 

when trying to understand the rationale for limited verbal interactions. One is 

context. The cultural anthropologist Edward Hall investigated this 

communication style within the domain of high-context and low-context cultures. 

Hall believes that “high-context people are well informed and maintain extensive 

information networks to insure their being abreast of the latest developments; 

they require a minimum of background information” (1990, p. 180). In high-

context cultures like Japan, “most of the information is either in the physical 

context or initialized in the person, while very little is in the coded, explicit, 
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transmitted part of the message” (1976, p. 79). Hall contends that Japanese 

people share so many cultural aspects that they can impart information without 

voicing their ideas. In contrast, low-context people are not well informed outside 

their own special area of expertise. They function on a compartmentalized basis 

and require extensive background information before they can make a decision 

(1990, p. 180). Low-context communication takes place in situations in which the 

aggregate of information is grounded on a clear-cut, direct system of interaction. 

In low-context societies, conversations demand explicit rather than implicit 

communication styles (see Gudykunst & Kim, 1997).  

The United States presents an example of low-context communication 

patterns in which “the mass of the information is vested in the explicit code” 

(Hall, 1976 p. 70). In contrast to this, because of the high-context nature of the 

culture, communication in Japan relies heavily on non-verbal interactions. In his 

book Living in Japan, Sower gives a more lucid description of context:  

Context is the information surrounding any given situation or 

circumstance. The more a person understands about the context 

of an event, the less explanation the person requires to make 

sense of it. To illustrate how context functions, imagine a group of 

people watching a movie. After the film is over, some people who 

have not seen it enter the room and a discussion ensues. The 

people who have been there from the start form a “high context” 

culture. They share enough information to be able to discuss the 

story among themselves with a minimum of repetition. Their 

interactions with the strangers, however, are “low context” 

because the new arrivals lack the same information. It takes 

time to bring everyone up to speed. At a certain point, when the 

first group starts laughing and the second group just looks 

puzzled, someone says, “I guess you had to be there.” That is 

context—you have to be there to understand it. (1997, p. 37, 

italics added) 
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 According to Hall, as can be seen in Figure 1, cultures may be placed on 

a continuum ranging from high to low context.  

 

Acknowledging the high context nature of Japanese culture and 

language allows us to presume some very useful generalizations. The first 

generalization is that limited disclosure is an important value for speakers of the 

Japanese language, especially when they are interacting with people they do not 

know well or are not very familiar with. The second generalization is that offering 

information freely is not markedly valued in the Japanese language and culture, 

particularly as compared with English-speaking cultures. 

Diverse Cultures and a Global lingua franca 

English has emerged as the primary lingua franca in the world, used as 

an international language by people from innumerable cultures. As human 

beings in a growing global economy, there is a need to have clearly understood 

communications. However, there are major distinctions in communicative styles 

because cultures are different. Given the diversity that flourishes around the 

globe, the way we communicate in a first or second language differs because of 

dissimilar social-linguistic values. What about the popular notion of a global 

community that people are embracing currently? Historically, we are reaching a 

phase in which more and more people are using one international language to 
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communicate with each other—English. While this can be viewed in a positive 

light, it is important to keep this change in perspective. Primarily, one needs to 

recognize that the transition to a global lingua franca is considerably faster than 

the cultural change that will lead to the creation of a global community. As Sower 

(1999) suggests, although civilizations are becoming more interdependent with 

the emergence of new technologies, the contexts (whether high or low) of the 

world’s diverse cultures are not transforming at the same speed as the shift to 

using one language for worldwide communication. Sower goes on to state:  

“[Culture] accretes. It builds up over hundreds, if not thousands, 

of years. It consists of the traditions, languages, religions, folk 

ways, customs and habits of a people handed down over 

generations. While attitudes may change from year to year, the 

fundamental values of a society do not. Changes occur slowly. 

Like a large body of water, the surface temperature may be 

affected by the prevailing winds, but the temperature at deeper 

levels remains more stable” (1999, p. 737) 

Outwardly, people may be talking with each other using English as a 

lingua franca, but in essence they are following different cultural scripts. There is 

a discrepancy between how rapidly humankind can progress to sharing one 

language and the time span required for cultures to actually arrive at the stage 

where they can understand and cooperate with each other as if living in one 

united culture. Essentially, English as an international language is filling a 

linguistic gap by allowing those from different cultures to communicate, but it is 

not necessarily closing the communication gaps—at least not entirely. 

Intercultural English and the Circles of English 

When speaking English, second language students and businesspeople 

use a type of World English, rather than a specific form of British or American 

English. Kachru (1982, 1988) created a framework for looking at English as it is 

used around the world, grouped within three circles. Figure 2 illustrates Kachru’s 

three-circle concept. The inner circle refers to the countries where English is the 
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mother tongue: the USA, UK, Ireland, Canada, Australia and New Zealand. The 

second circle comprises countries where English was introduced as a colonial 

language, such as Singapore, Nigeria, the Philippines, and India. The third circle 

includes countries that use English as a foreign language for international or 

intercultural communication (also see White, 1997). 

Figure 2. Circles of English 

 

Within the framework of the inner, outer and expanding circles, English 

can be described as an “information language.” It is an information language 

because it is spoken in a variety of places and circumstances by people from 

numerous cultures. Considering that English is employed as an international 

language by people from many different backgrounds, it takes on the form of an 

“intercultural English” operating in a de facto low context situation. Given the 

lack of a shared culture (and thus context) of those who are speaking this 

intercultural English, individuals must provide large amounts of explicit verbiage 

in order to communicate effectively. This is the opposite of a high-context culture. 

Curbed responses such as “Part-time job” followed by silence will not be sufficient. 

When speaking English in an intercultural context it is necessary for people to 
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express themselves in a relatively straightforward, moderately assertive manner, 

and to support their dialogues with adequate information.  If this does not take 

place then, in most cases, effective communication will not occur. 

Movie Activity: Increase awareness of the Information Language 

Although the concepts of high and low context cultures and English as 

an information language may be simple for educators to grasp, students and 

business men and women often find these concepts to be abstract and daunting.  

Frequently educators have been met with blank stares and shaking heads when 

teachers try to explain these ideas to them. On account of this, an activity was 

created to clarify these issues for students and businesspeople.  This activity was 

designed by expanding upon Sower’s communication gap movie analogy in his 

definition of context. This approach is a practical method for helping students and 

businesspeople to understand the idea of context. The approach is called the 

“Culture as a Movie” activity. 

A primary goal of the culture as movie activity is to increase awareness 

about what it means to say that English is an information language.  It is hoped 

that students from high-context cultures can incorporate and adopt the value of 

open expression into future conversations. Generally, in business and in 

language classes, teachers urge students to speak up and give more details. 

Oftentimes students really do not entirely understand one important point: Why 

should they? High context native speakers have been living and communicating 

in a culture of few words for so long they are somewhat perplexed when people do 

not understand what they imply during a conversation. Furthermore, they need 

to understand why more information is desired in an intercultural context.  

The Culture as a Movie Activity—“He’s Cute” 

Japan and the U.S. are used as the main source of comparison in this 

activity. Other high and low context cultures could also be used. 

To touch upon the opening quote by Montagu and Matson, 

“communication is the essential human connection,” (1979 p. ix) the intercultural 
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activity begins with two quick dictations. The participants write down what they 

hear. The activity then becomes a discussion of the two sentences. 

The Two Sentences are: 

• Everyone in the world must communicate. 

• Every culture communicates in different ways. 

Next, the students use their imagination and think about their country 

(in this case Japan) as a movie.  The facilitator shows a map of Japan and asks 

the students if they have seen the movie Titanic. Figure 3 shows the country of 

Japan used as a metaphor with the movie Titanic. 

Figure 3. Japan Titanic Metaphor 

 

Usually, most Japanese businesspeople have seen this movie, but a few 

have not. Those who have seen Titanic sit together in Group One—they are 

considered “Japanese.” The students who have not seen Titanic are from a 

different culture—Group Two. The entire group is notified that their facilitator 

will speak about the movie and they must all listen carefully. Next, the facilitator 

states two words about the movie Titanic: “He’s cute.” 

The groups of participants are directed to write down words, phrases 

and sentences about what the facilitator is talking about. They are then to 

discuss and write clear descriptions, reactions, and images related to what was 

said. The list from those who have seen the movie include descriptions of the 

main character or traits he exhibits, such as: 
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Brownish-

blond hair 

Artistic, sad 

Medium 

height  

Nice, kind 

He died. 

Romantic 

He was brave.  

He loved her. 

He’s a man. 

Blue eyes 

 Participants who did not see the movie or do not know the actor in 

question write comments such as: “Who is he?” or “I don’t know.” 

Next, the facilitator writes this information on the board and looks back 

at the map. The facilitator then confirms that because most of the people come 

from the same culture (the Titanic mono-cultural environment) they were able to 

understand the meaning, create concrete mental pictures and transmit ideas 

prompted by only two words: “He’s cute.” Group one shares the same cultural 

conditioning and context. The facilitator points out that the participants who are 

not from the same culture, (group two), have little idea what the facilitator was 

trying to convey—thus little or no communication occurred. Given that these two 

different groups understand English but come from different cultural contexts, 

they understood the language but showed completely different reactions. The 

members of group two don’t possess the same background information or 

schema. At this point in the exercise the question arises; if these diverse cultures 

come together, what will they have to do to express themselves in a competent, 

understandable manner?  Essentially, the participants learned that in order to 

communicate with each other, the speakers from these different cultures will 

have to provide a considerable amount of information to bridge the high-context-

cultural-communication gap.  

To further help learners internalize the reason English is an information 

language a map of the US is distributed—again using a movie metaphor—

indicating how the U.S. is principally populated by the descendants of 

immigrants.  In this activity the countries are represented in the same way that 

Japan was viewed as Titanic, using the analogy of each country as a movie, for 

example: China, The Red Lantern; Thailand, Suriyothai; Ivory Coast, Ablakon, 

and so on. 
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Figure 4. Country as Movie Analogy 

 

When viewing this map, participants can see how the U.S. is a very good 

example of a low-context country. According to Clinton (1998) roughly one in ten 

people in America was born in another country. Since North America has had 

such a large influx of people from various cultures in a relatively short period of 

time, the prevalent language—English—has developed into one in which a 

wealth of information is required and valued but silence is not. When such a 

diverse mix of people come together they must communicate, but they do not 

share the explicit cultural perceptions that allow them to do so on an intuitive 

level. Therefore, to communicate successfully they must verbalize more.   

Taking the analogy of each culture as a movie a step further, the 

facilitator asks the participants to imagine, “What would happen if an immigrant 

from the Titanic culture says, ‘He’s cute,’ in an intercultural setting with a mixed 

group from the Potemkim culture (Russia), 8 1/2 (Italy), and La historia oficial 

(Argentina)?”  The answer they come up with is that in this situation little 

meaningful communication would transpire because these groups do not share a 

mutual context; in effect, these individuals are using one language to express 

themselves but trying to interpret incompatible texts. Therefore, in order for 

competent intercommunication to occur everyone has to fill in the contextual, 

cultural gaps, and promptly supply sufficient information to make what they say 
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understandable to their listeners.  As a result, they need to view and employ 

English as an information language. 

Conclusion: Bridge the communication gap? 

In contrast to the communication styles practiced in many high context 

cultures, in a low-context situation (e.g., the culture formed by those speaking 

intercultural English) the open expression of ideas is the predominant means of 

conveying knowledge.  Given the low-context nature of intercultural English 

people are simply not able to communicate on a telepathic or intuitive level.  

When communicating verbally we should take into account the 

socialization process people from all cultures have gone through and how it 

affects their socio-linguistic interactions.  But everyone needs to be aware that in 

order to communicate successfully in an intercultural setting, it is necessary to 

regard English as an information language. When Japanese are in an 

international context speaking English they will not be communicating with 

people from their own culture; rather, they will be conversing with those who do 

not share the same background—a low-context situation.  Therefore they not 

only need to be aware of the characteristics of context and informational 

language on an abstract level, but they also must understand that they will have 

to adjust their way of communicating. Some educators and intercultural business 

trainers desire to appear culturally sensitive and conclude that learners should 

not relinquish their cultural identity when speaking English. They assert that 

Japanese businesspeople should instead retain their traditional linguistic values. 

This paper demonstrates quite the opposite. When using a different language it is 

completely appropriate to modify and adapt one’s perspective—to realize when to 

speak, what to say, how much personal disclosure is acceptable, and how verbal 

and non-verbal cues affect the flow of dialogue.  Buckley takes this notion a step 

further and outlines some specific learner strategies to focus on which are in 

direct contrast to Japanese cultural/linguistic values.  Some of these include: 

 Directly teach Japanese businesspeople culturally acceptable ways to get 

and hold the floor when speaking. 
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 Teach them how to make strong, direct statements and to “own” ideas 

and opinions. 

 Encourage guessing and praise risk-taking in classroom interaction. 

 Use role plays to practice functional language and speech acts including 

clarifying, giving opinions and disagreeing. 

 Ask the class to practice interrupting and asking for clarification (2001, 

p. 4-5). 

While communicating in any language one should try to comprehend 

the underlying values of the culture (in this case the low context character of 

intercultural English) and hopefully respect them. Educators who have 

experience living overseas have realized that the practices of when to speak up 

and when to listen in a foreign country are often contrary to what they were 

accustomed to in their own cultures. Living in another culture one must learn the 

sociolinguistic norms of expression and realize that to communicate effectively 

they must acclimate to these different communicative approaches. Due to 

geographical and historical reasons Japanese have been reading from a related, 

choreographed dialogue for a long time. For many Japanese, limited 

verbalization has worked well. However, when they enter the world of 

intercultural English hopefully they will realize it is time to adopt a more 

expansive form of speech. They will not be able to maintain cultural/linguistic 

values that inhibit expression while simultaneously trying to express themselves 

proficiently in a second language. 

Finally, when discussing the concept of English as a lingua franca the 

implications of linguistic imperialism arise (Pennycook, 1994 & 1998). Recently, 

many language educators have been put on the defensive because of their 

assumed malevolent role—which is, teaching English to people from around the 

globe so they can actually communicate with each other. But as Rajagopalan 

(2000) stated: 

There is an urgent need to rethink some of these wider issues 

concerning the spread of English as the world’s leading lingua 



18     Johnson, Silver, Sower © Ronshu  

franca.  At the very least, there is an urgent need to free EFL 

teachers all over the world from the guilt complex likely to arise 

from suspicion that they have been unwittingly acting as 

quislings at the service of an invisible incorporeal imperial power, 

determined to smother and suffocate all other languages on the 

face of this earth and their corresponding cultures (p. 5).   

To some, English as a second language is interpreted as something 

insidious, a destructive force that is invalidating and devouring cultures.  This 

paper offers a more optimistic view regarding this expansion of a global lingua 

franca. That is, humans now have a greater opportunity to interact with and 

learn from people around the globe than any other time in history. The growing 

globalization of our intercultural communication is commendable and should not 

be discounted. As Warschauer (2000) expressed, we should view English as a tool 

that “connects people around the world and provides a means to struggle and to 

give meaning to those connections.  If English is imposing the world on our 

students, intercultualist and language teaching professionals can enable them, 

through English, to impose their voices on the world” (p. 530). It is not the case 

that an accessible lingua franca will eradicate the world’s divergent cultures. 

Quite the contrary, this common language—intercultural English—will support 

us while we all become more aware of the diversity of our global landscape.  From 

a worldwide perspective, when reflecting on Pulvers’ notion regarding Japanese 

language and culture, “Don’t say in 50 words what you can say in one”, we need 

to be aware that this practice is intriguing from a sociolinguistic perspective. 

When everyone is speaking from the same high-context script it is successful, but 

when communicating in a global setting it is ineffective. Embracing intercultural 

English generates many possibilities for encouraging international awareness 

and appreciation, and this awareness will bring humans together. 
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