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 Using the MAPS Process to 

Plan Successful Transitions 

Michelle Lockwood 
New Jersey Coalition for Inclusive Education 

(NJCIE) 
Email: MichelleLockwood@NJCIE.net 

Phone: 732-613-0400 

What’s on the Agenda? 

• Overview of Person Centered Planning: 

– Why Person-Centered? 

– What Person-Centered Planning is (and is not) 

– MAPS Desired Outcomes 
 

• Using a Person Centered Planning 
Technique (MAPS): 

– Examples of Using MAPS  

– Tools for MAPS 

– Making Meetings More                             
Person-Centered 

Who Are You? 

• On the index card provided              

write down six things that describe 

the essence of who you are. 

 

• When finished writing, turn to a 

partner near you to share the items 

on your card. 

Who Are You? 

• Now cross off one item from your list 

of six and explain why you crossed 

that one off to your partner. 

 

• Repeat the process of eliminating 

one item and discussing why until 

only one item remains on your list.   

Questions to Ponder… 

• How did it feel to cross an item off 
your list? 
 

• How did you feel about that one 
item remaining? 
 

• Do you think that this one remaining 
item on your list can (or cannot) 
adequately define who you are as a 
person? 

Who Are You? 

• Disability reflects only one aspect or 

characteristic of an individual. 
 

• But who wants to be defined by only                             

ONE characteristic? 
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“Words: In One Ear and…” 

• A person’s self-image is tied to the 
words used about him/her. 

• Thomas Merton (1948) coined the 
term “self-fulfilling prophecy” which 
has become the focus of numerous 
studies. 

• Preconceived beliefs and the deeply-
rooted myths that accompany 
disability labels can become self-
fulfilling prophecies. 

Another Point to Ponder… 

• When we see the disability, 
diagnosis or label as the most 
important characteristic of a person, 
we devalue that person as an 
individual. 

• Do you want to be known by       
your labels (or your “problems”)     
or by the many unique and    
positive characteristics that       
make you the person you are? 

TIP: Remember to Use Person-

First Language! 
• Disabilities are not persons and they do not 

define persons, so don’t replace person-
nouns with disability-nouns. 

• Emphasize the person, not the disability, by 
putting the person-noun first.  

• Use “students with disabilities”, not 
“disabled students”. 

• His brother is a “student with             
autism” not his “autistic brother”. 

See Handout: People First Language 

The Power of Words… 

• The words used about us can have 

a powerful impact. 

• People can grow and evolve in 

positive ways when positive      

terms are used or they                 

can rebel and react in           

negative ways when                 

negative terms are used. 

Focus on Strengths 

Elements necessary for successful 
inclusion of all children include: 

• Having a common commitment in 
believing in inclusion as the best 
choice for the student; 

• Focusing on the student’s strengths 
and possibilities rather than focusing 
on the disability label or what is 
“wrong” with the student. 

 

Raymond, 1995 

The Dangers of Deficit-Based 

Approaches 

• Planning meetings have traditionally 

highlighted deficits and then 

developed goals/activities 

corresponding to deficits. 

• This deficit orientation makes it 

difficult for people with disabilities and 

their families to articulate a fulfilling 

vision of their future. 
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Person Centered Planning: 

A Strength-Based Approach 

• Person centered planning focuses on 

what a student can do, instead of 

dwelling on deficits.  

• Person-centered planning fosters 

inclusive communities and can 

shatter myths about people               

with disabilities who have             

been given stereotyped,            

limited adult-life outcomes. 

Brief History of Special Education 

Prior to the 1940’s people with 
disabilities were: 

• segregated from society,  

• placed in institutions for long-term 
custodial care,  

• excluded from public education,  

• considered unable to learn or benefit 
from educational programs, and  

• referred to as crippled, idiotic, feeble-
minded, insane. 

Brief History of Special Education 

• 1940’s - 1960’s: 

–General shift in society’s attitudes toward 
people with disabilities 

–Parent advocacy groups developed 

–Civil rights movement started 

–Deinstitutionalization began in the U.S. 

• 1970’s – 1990’s:  

– Increase in number of court cases 

–Laws passed (’75 what is now IDEA) 

–Shift towards inclusion based on 
research, evidence of impact on students 

Then and Now: 
What did school look like 

when YOU were a student??? 

• What was the student body make-up? 

• Did students with disabilities go to your 
school? 

• If so, where were they instructed (spec. ed. 
classrooms, same/different building)? 

• Did you see people with disabilities working 
or interacting in your community? 

• Did you interact with someone with a 
disability? 

Now think about today…Is anything different? 

What About Today? 

• In the United States, inclusion in 

schools (the right of children with 

disabilities to equal education among 

non-impaired peers) is the law                             

and is mandated in                           

all public school                         

systems.   

Question: What is Special 
Education TODAY? 

Special Education is… 

• A. A place for students who have mental 
and/or physical challenges. 

• B. A place for students who bother 
teachers and have problem behavior. 

• C. A place for students to work on 
specialized skills. 

• D. A place for students to be with other 
students who have similar challenges.  

• E. None of the above. 
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Answer: None of the Above 

This was a trick question.  
 

Special Education is NOT a 
Place—it’s about Services and 

Supports being delivered to 
students. 

Labels as Barriers 

However, decisions are still made       
about: 

• where the person will be          
educated,  

• whether he’ll work or not,  

• where/how he’ll live, and  

• what services are offered  

based on a label or a diagnosis, instead 
of on the person’s unique strengths, 

preferences and needs. 

Inclusion and LRE 

• The Individuals With Disabilities Education 

Act (IDEA), amended version 2004, does 

not actually list the word “inclusion”. 

• The law requires that children with 

disabilities be educated in the “least 

restrictive environment appropriate (LRE)” 

to meet their “unique needs.” 

• The “least restrictive environment” typically 

means placement in the general education 

classroom which typically means “inclusion” 

whenever possible.  

What is Inclusion? 

Placement of children with disabilities 

into general education classroom for 

all or significant parts of the school 

day with appropriate supports.  
 

Fuchs & Fuchs 1994 

Anyone can be successful, 

in any environment, IF s/he 

has the right supports! 

Person Centered Planning to 

Support Inclusion 
• Person centered planning was 

developed as a way of enabling people 

with disabilities to move out of 

segregated places (schools, hospitals, 

institutions) into neighborhood schools 

and their community. 

• Person centered planning looks at what 

supports a student needs to be 

included in their community. Asai & Associates Inc. 04-2006 

There are several types of Person 
Centered Planning tools, including:  

 

• MAPS—Making Action Plans 

• PATH—Planning Alternative Tomorrows with 
Hope 

• Essential Lifestyle Plans 

• Personal Futures Planning 

   Each has unique strategies for gathering 

information, but all result in a Plan of Action 

based upon the focus person’s talents, 

preferences and desires for his/her future. 
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Person Centered Planning… 

While there are many different person- 

centered planning methods, all have a 

set of common steps that include: 

• Assemble a group of people, 

• Develop a personal profile, 

• Develop a vision for the future, 

• Solve problems and create action plan, 

• Create connections. 

Why is Person-Centered 

Planning Important? 

• Retains focus on the person’s 

individual strengths, preferences, 

goals and needs. 

• Supports a team-based, collaborative 

approach. 

• Results in better supports               

that fit the life of the                     

focus individual. 

Starting the Journey: 
What is a MAP to YOU? 

What is “MAPS”? 

MAPS or “McGill Action Planning System” 

(sometimes also referred to as “Making 

Action Plans”) is a strategy developed by 

Marsha Forest, Jack Pearpoint, Judith 

Snow, and Evelyn Lusthaus that uses a 

person-centered planning process 

and group facilitation techniques to 

gather information and then to develop a 

plan of action for a focus person. 

Forest, Snow, & Pearpoint, 1994; Inclusion Press 

MAPS is a Planning Process 

MAPS brings together key 
players in the focus 

person’s life to create a 
“roadmap” for working 

toward and achieving the 
dreams and goals of the 

focus individual and his/her 
family. 

The MAPS Framework 

MAPS has an established framework of 
questions that are used by a facilitator to 

guide the team/group through the process of 
examining: 

• Where the focus person currently is and 
how s/he got there,  

• Where the focus person wants to go and 
what the goals are, and  

• How the team will work together to help the 
focus person reach these goals. 
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The MAPS Questions 

 What is the focus person’s history/ 
story? 

 What are the dreams? 

 What are the nightmares? 

 Who is the focus person? 

 What are the focus person’s 
preferences, strengths, gifts & talents? 

 What does the focus person need? 

 What is the plan of action? 
1997, Forest, O’Brien, Pearpoint, Snow, Inclusion Press 

More about MAPS… 

• The MAPS questions are designed          
to help the group better understand the 
focus person and his strengths and 
preferences, in order to develop a 
snapshot of this person and possibilities 
for the future. 

• By investigating dreams and nightmares 
MAPS can help a diverse team of people 
collaborate to align their understanding of 
the focus person and the person/family’s 
vision, purposes and goals for the future. 

So what else is different  

about MAPS and other 

Person-Centered Planning 

Processes? 

MAPS: A Strength-Based Approach 

• This process differs from many others 

because in it participants focus on 

what the focus person can do, instead 

of dwelling on weaknesses/deficits.  

• This is also different than an IEP 

meeting, but information generated 

during MAPS can be used                 

to make additions to an IEP. 

Planning for the Future 

Move away from 
Systems-Centered: 

• Offers a limited 
number of often 
segregated program 
options.  

• Based on 
stereotypes about 
persons with 
disabilities. 

Toward a Person-
Centered Approach: 

• Crafts an 
individualized plan 
emphasizing dreams 
and meaningful 
experiences. 

• Focuses on quality of 
life for the person with 
a disability. 

Where is your focus? 
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Person Centered Planning helps 
us to “see” the child 

• Families of children with disabilities may 
worry that the disability may 
overshadow the child's abilities in the eyes 
of others or may evoke pity, instead of 
others seeing the child’s strengths and 
talents. 

• Person-centered planning does not ignore 
disability, it shifts the emphasis to a search 
for capacity within the person and among 
friends, family, community, and staff/ 
service providers. 

Time to Test Your  

MAPS Knowledge… 

• Team up with someone near you to 

complete the “true/false” activity.  

MAPS True/False 

1. MAPS is a new way to have an 
IEP meeting and can replace 
the IEP process. 

When is MAPS Used? 

• Transition planning for students 

• Planning for a new school or             

setting (elementary to middle,            

middle to high, high school to adulthood) 

• To create a more positive approach and 

more effective team communication 

• When other strategies have not worked 

and the group needs a fresh approach 

• To build self-advocacy skills by involving 

and empowering the student/focus person 

MAPS True/False 

2. We always have the student 
with a disability attend his IEP 
meetings, so technically we are 
already doing “Person-
Centered Planning”. 
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MAPS True/False 

3.  Asking a student about what 
he wants for his future during 
the IEP meeting is pretty much 
the same things as doing a 
MAPS. 

What Does MAPS “Look Like”? 

• MAPS uses chart paper and markers, a 
power point projected on a wall, or a Smart 
board and should include: 

• Both words and graphics that represent the 
student and their story 

• A focal point where everyone on the team 
can see the Maps being created 

• Notes are recorded in real time during the 
meeting, then digital photos can be taken 
and e-mailed out, so that all members have 
copies of the original meeting notes. 

MAPS True/False 

4.  The focus person (person 
being “mapped”) does not 
need to be present during a 
MAPS meeting. 

MAPS: Who’s in the 

Driver’s Seat? 

• MAPS process is called                   

“person-centered planning”            

because the focus is on understanding and 

supporting the individual being “mapped”. 

• This person doesn’t just participate in 

person-centered planning, he controls it! 

• Person-centered planning can help 

students learn to make decisions and take 

responsibility for their education.  

MAPS True/False 

5.  The focus person’s family 
does not need to attend a 
MAPS meeting. 

MAPS True/False 

6. The school should generate 

the list of who’s invited to 

attend a MAPS meeting. 
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MAPS: Who’s on Board? 

• People who are close to the focus 

person are invited to participate  

(family and community members are 

critical). 

• The focus person, the family and 

facilitator invite people                      

who are involved in the                      

focus person’s life or                       

who want to be involved.   

Facilitating a MAPS 

• The facilitator is responsible for setting 

the agenda, assessing equal 

opportunities for all to participate, 

handling conflict when necessary, and 

maintaining the group’s focus. 

• The facilitator is also responsible for 

setting “ground rules” and making 

sure they are followed so all feel 

comfortable in participating. 

Setting the Ground Rules 

• MAPS ground rules should be formed with 

the student and family ahead of time. 

• Frame the process so that people 

contribute in their roles positively and 

productively (pre -teaching) 

• Give power to the facilitator and student to 

keep the process moving forward 

• Keep the “logistics” in order (i.e.. starting/ 

ending on time) 

MAPS True/False 

7.  I can be part of a MAPS 

meeting by just listening to 

what is discussed. 

MAPS: Who’s on the Team? 
• Persons attending the meeting should 

come with the understanding that they 
are committing to assisting the focus 
person in the planning of their life. 

• Participants should be committed to 
the process (don’t do it to fulfill a 
requirement) and be willing to         
step outside their                        
current role and                                        
truly participate. 

MAPS True/False 

8.  A MAPS meeting is a quick, 

one shot deal. 
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Time Required 

• The MAPS process requires the team 
of key people in the focus student's 
life to meet to explore possibilities.  

• This often occurs over 2 sessions (but 
can be done in one longer session). 

• To save time, families can also start to 
develop a personal profile before the 
actual MAPS meeting (then review it 
at the meeting).  

Creating the Vision:  
The Personal Profile 
• Creates a picture of the focus student 

based on capabilities, strengths and 
interests. 

• Can include information about the 
student’s history/background, 
educational experiences, major 
milestones, etc.  

• Should include information about the 
focus student’s goals/dreams, and the 
family’s vision for the future. 

Creating the Vision:  

The Personal Profile 

• Creating a personal profile helps us 
develop a picture of the individual that 
is focused on strengths and 
contributions.  

• This also provides the opportunity for 
the family to express and clarify 
hopes for the future. 

• This does not negate challenges, but 
allows for the strengths and 
capabilities to be seen. 

Turn and Talk 

 Why do you think the 
development of a dream/vision 
and a personal profile is so 
important in this process? 

 In what other situations do you 
think having this personal profile 
developed could be helpful to 
you? 

Starting the Positive Profile 

• Ask parents/families to complete 

interest inventories, submit a “Positive 

Profile” for the child that includes a 

vision or dreams for the future, etc. 

• Ask students to complete interest 

inventories, learning style profiles, etc. 

• Ask staff who know the student to 

submit “what works” summaries, 

complete routine assessments, etc. 

Student Profile  
Name:    

Strengths: 

Interests: 

Challenges (academic, social/emotional, behavioral, communication, etc): 

 

Instructional Strategies that work: 

Goals (to address gaps resulting from the disability): 

Supports (Accommodations, Curriculum Modifications, Personal Supports, 

Assistive Technology, etc.): 
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Use the Personal Profile to 

Create Connections 

• Telling engaging stories about the 

person's past and hopes for the future is a 

way to provide information rather than test 

scores focusing on deficits.  

• Stories can create the sense of 

urgency needed to bring the vision to life. 

• Often the individual with disabilities may 

have a “reputation” and by describing the 

individual in a positive way the group can 

know the person in other ways. 

Personal Profile 

• Can become a customized visual 

presentation on behalf of the person to use 

when speaking with new staff or 

prospective employers. 

• Personalized, visual resume that 

represents the best of the individual with a 

disability. 

• Introduces both the general idea of people 

with significant disabilities making 

contributions to employers. 
     

Turn and Talk… 

 Do you currently use “personal 
profiles” in your district. 

 If not, how could you start to do 
this? 

 If you are a parent, have you and 
your child developed a personal 
profile yet? 

 If not, what steps do you need to 
take to start to develop this? 

Examples of MAPS in Action 

The following examples illustrate 
how the MAPS process was used to 
facilitate successful transitions for 

several NJ students with 
disabilities. 

Inclusion Press, 1992 

MAPS Action Planning… 

The Dream/Vision: 

where you want to go 

Your Plan of Action: 

a roadmap to show 
how to get there 
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MAPS Part One: Developing the 

Personal Profile 

The profile incorporated the answers to 

these MAPS questions: 

What is the history/ story? 

Who is the focus person? 

What are the focus person’s 

preferences, strengths, gifts, talents? 

What are the focus person’s dreams? 

What are the nightmares? 

1. Developing the Personal Profile 

Profiles were started before the MAPS 

meetings to provide families time to explore 

the questions, especially the dreams and 

nightmares. 

Families of the focus 

students were also given 

input forms. 

Staff members who know 

the student well were given 

their own input forms. 

Developing the Personal Profile 

The focus students were given their 

own input forms. 
Great Things About Me Interview 

Students could also 

conduct interviews of 

important people in 

their lives in order to 

add to their answers 

for these questions. 

EXAMPLE: “Sam’s” Preferences 
Likes: 

• Hands on labs in biology 

• Animals, has cat (Pia) has 
volunteered at a shelter 

• Photography class 

• Cooking 

• Interested in graphic 
design at school 

• Likes yoga and had a few 
private lessons 

• Likes anime 

• Loves Reading--adventure 
books, fantasy stories, 
comedy books, James 
Patterson’s Maximum Ride 
series 

Dislikes: 

• Presenting in front of 
peers 

• Reading aloud in front of 
others without time to 
prepare 

• Being behind in any class 

• Worries about missing the 
bus at school 

• When she feels like she 
doesn’t have enough time 
to finish 

• Loud noises 

• Being left out 

Sam is a female with ASD starting high school. 

EXAMPLE: “Pat’s” Preferences 
Strengths, Talents and Interests 

• Loves building with 
legos 

• Likes to use the 
computer 

• Likes dogs, giraffes, 
cats, turtles, fish, and 
other animals 

• Likes cooking 

• Lots of background 
knowledge 

• Good at drawing 

• Fun and friendly 

• Great sense of humor 

• Lots of energy 

• Helpful and caring 

• Talkative and 
conversational  

• Enjoys being a helper 

• Very empathetic 

• Uses many ways to 
communicate his point 

• Very brave 

Pat is a male with DS starting high school. 

EXAMPLE: “John’s” Dreams 

For the rest of this year (Feb.-Summer): 

• Learn multiplication tables 

• Have a great visit to Middle School 
 

By the end of the first 3 weeks of Middle School: 

• Meet new friends at Middle School 

• Open his locker by himself 

• Know where cafeteria, gym, healthroom, bathroom, 
and other areas at Middle School  
 

By the end of Middle School: 

• Have friends and be accepted 

• Continue being exposed to academic opportunities 

John is a male with ASD starting middle school. 
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EXAMPLE: “John’s” Dreams 
For the Future: 

• Have friends and be accepted 

• Become a police man or a fireman or work at a 
place where he can take care of older people 
like assisted living (because he wants to help 
people) 

• Have pets (one cat and one dog) 

• Drive a car or a van with a TV inside it  

• Have a wife and two children 

• Cook with his wife and create his own recipes  

• Live as independently as possible, with his 
friends and his own family 

Discussing the Nightmares… 

• Parents sometimes find this 

particularly hard to answer,               

for no parent likes to think of              

their child facing difficulties. 

• But if the members of the group can 

verbalize the nightmares and fears, 

they will have taken an important step 

in becoming committed to making 

sure these nightmares never occur.  

EXAMPLE: John’s Nightmares 
• Peers fight with him/beat him up in middle school 

• John does not make any friends and gets teased 

• John has to sit alone at lunch 

• Peers won’t want John to sit by them on the bus 

• Nobody comes to John’s birthday party or his 
house 

• Middle school gets “too loud” for John (sensory 
sensitivities) and he shuts down 

• He becomes confused and doesn’t have a “safe 
spot” and people to help him problem solve 

• Not getting on the right bus at dismissal 

• Teachers see only his behavior and don’t get to 
appreciate his positive qualities 

2. The MAPS Meeting 
• Participants were given profiles prior 

to the meeting. 

• As profiles were reviewed participants 
were encouraged to add their input to 
the profiles where appropriate. 

• The dreams/vision statements were 
used as “anchors” for the action 
planning part of the process. 

• The plan of action was developed to 
achieve the dreams and avoid the 
nightmares. 

Our Plan of Action for “Sam” 
      Goals/ 

Dreams 
Needs/ Barriers Ideas for School 

Ideas for 

Home 
Commitments 

3. Build real 

friendships 

with peers 

based on 

areas of 

mutual 

interest. 

Interacts more 

with adults than 

peers in some 

classes. 

Trouble initiating 

and maintaining 

conversation with 

peers. 

Needs 

opportunities/ 

help to work on 

social skills in 

context. 

Generate ideas for 

lunchroom conversation 

topics and other times. 

Practice and role play 

conversations with peers 

(including on/off topic 

and voice volume 

modulation) during time 

with Ms. SLP. 

Practice social skills 

during group work in 

Spanish class 

Practice social skills 

during group activities in 

Foods class 

Find out what the Peer 

Leadership interview 

questions might be, then 

practice how to answer 

them during her 

interview. 

Share 

conversation 

cues with 

parents for 

home 

generaliz-

ation. 

Work on 

interview 

attire. 

Investigate 

having Sam 

join after 

school chorus 

or other after 

school group. 

Ms. SLP, 

Sam—work on 

interview 

questions and 

conversation. 

Ms. Spanish 

teacher and Ms. 

Foods teacher 

cue her to ask a 

peer first 

Ms.CST—

recommend her 

for Peer 

Leadership. 

Mom, Sam—

get interview 

clothing. 

Sam: HS student w/ASD. 

Our Plan of Action for “Sam” 

Class:  Spanish 

Goals/ Objectives for Student Class Routine/Activity 

Entering the 

class 

Short lecture to 

review previous 

concept 

Directions 

for group 

activity 

Students 

work in 

groups 

Initiate communication 

independently 

X X 

Engage with peers in 

group activity 

X 

Raise hand to respond to 

question posed by 

classroom teacher 

question  

X X 
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Our Plan of Action for “John” 
 

Activities  
Person(s) 

Responsible 

 

Start Date 

Transitioning to Middle School: 

 Several visits to perspective middle school (with 

class group, with parents, over summer) 

 Practice opening his locker 

 Meet Middle School teachers 

 Middle School staff observe John at Elementary 

Parents, case 

manager, 

Elementary 

General 

education 

teacher 

Spring of 5th 

grade; 

Summer; 

August 

Facilitating Friendships: 

 Peer Education regarding John  

 Share info with parents about clubs 

 Lunchtime friendship group with staff supervision 

 Investigate “Circle of Friends” to facilitate peer 

relationships 

Middle School 

case 

manager, 

guidance 

counselor, 

parents 

By October 

Fostering Independence at Middle School: 

 Peer “Buddy” to transition with John between 

classes with adult “shadowing” 

 Assistance with organization of materials 

 Create visual schedule 

 Remind John to review schedule to help with A/B 

day confusion 

Middle School 

case 

manager 

2nd Week of 

School 

John: MS student w/ASD 

Our Plan of Action for “John” 
 

Activities  
Person(s) 

Responsible 

 

Start Date 

Addressing Behavioral Concerns: 

Revised BIP and let Middle School staff know who 

to contact with questions 

Review BIP and plan implementation with Middle 

School (general ed, special ed, and related arts) 

Identify a quiet area for John to remove himself to 

if over-stimulated 

Help John practice how to tell staff John needs to 

use the quiet area 

Help John practice taking quiet time, using self 

calming strategies and then problem solving 

Create visual/flow chart for quiet time process 

IEP team, Michelle 

Lockwood, 

parents, school 

psychologist 

By Spring 

Coordination of John’s Academic Program in 

Middle School: 

Establish home/school communication system 

Add goal to IEP re teaching him to use quiet time 

Share highlights of FBA/BIP with all staff who 

interact with John 

Share John’s profile and IEP in a flash with all staff 

who interact with John 

Middle School SE 

case manager and 

gen ed staff who 

will teach John, 

parents 

August, Sept. 

Creating the Plan of Action: 

What Makes a Good Plan? 

• Clearly defined activities that are 
measurable and relate directly to the goals. 

• Contains the name or names of the 
persons  responsible. 

• Contains a timeframe with a specific date 
by which the action will be completed. 

• Clearly describes any sub-steps that must 
be completed as well as any supports that 
are required for the individual to be 
successful. 

Tips and Tools for Making 
Your Processes More  

Person-Centered 

Facilitating Self-Advocacy: 

Talking Mats 
• Talking Mats can support active 

involvement for a student with a disability 

who has difficulty verbally participating in 

meetings or other transition-related activities 

(Cameron & Murphy, 2002). 

• This low-tech, visually-based communication 

framework uses Picture Communication 

Symbols (PCS) to allow people with 

communication difficulties to express views 

and feelings.  

Talking Mats use pictures that students can 

place in categories such as work or living 

arrangement, to express their preferences. 
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Who Talked At IEP Meetings

SPED

51%

Gen Ed

9%

Administrators

9%

Multiple Conv

5%

No Conv

2%

Student

3%

Support 

6%

Family

15%

Whose Meeting is This Anyway? 

Martin, Van Dycke, Greene, Gardner, Christensen, Woods, & Lovett, 2006 

Self-Directed IEP Meetings 

• Teach students to become active 

participants in their own IEP meetings 

by: 

–Learning terms and process 

–Writing a student script of what to 

say and when 

–Practicing 

–Informing parents and other team 

members 

Tools: Internet Sites 
• “A Student’s Guide to the IEP” available at 

www.nichcy.org  

• Guides students through the process of 

learning how their IEP is developed. 

• Also includes info on learning about their 

disability, listing their strengths and areas 

of need, identifying accommodations they 

need, developing a list of goals and 

objectives for the year, talking with 

teachers and parents, and preparing for 

and participating in the IEP meeting.  

Tools: Internet Sites 

• The Job Accommodations Network (JAN) 

website contains information about 

supports in the workplace at:    

http://askjan.org/links/atoz.htm 

• The Job Accommodations Network (JAN) 

website also includes lists of specific 

accommodations/ supports arranged by a 

student’s disability at:      

http://askjan.org/media/intcog.html 

Tools: Internet Sites 

• Additional information on developing a 

functional résumé, portfolio and vocational 

profile can be found at: 

–http://www.nj.gov/education/specialed/tr

ansition/VocationalProfile.pdf 

–http://personcenteredpractices.org/ 

–http://www.careeronestop.org/resumesin

terviews/resumeadvice/samplestemplat

es/functionalresumetemplate.aspx 

Tools: Internet Sites 

• http://www.youthhood.org/  

• Web site was built to help 

students plan for their future after 

high school. 

http://www.nichcy.org/
http://askjan.org/links/atoz.htm
http://askjan.org/media/intcog.html
http://www.nj.gov/education/specialed/transition/VocationalProfile.pdf
http://www.nj.gov/education/specialed/transition/VocationalProfile.pdf
http://www.nj.gov/education/specialed/transition/VocationalProfile.pdf
http://personcenteredpractices.org/
http://personcenteredpractices.org/
http://www.careeronestop.org/resumesinterviews/resumeadvice/samplestemplates/functionalresumetemplate.aspx
http://www.careeronestop.org/resumesinterviews/resumeadvice/samplestemplates/functionalresumetemplate.aspx
http://www.careeronestop.org/resumesinterviews/resumeadvice/samplestemplates/functionalresumetemplate.aspx
http://www.careeronestop.org/resumesinterviews/resumeadvice/samplestemplates/functionalresumetemplate.aspx
http://www.youthhood.org/health/index.asp
http://www.youthhood.org/government/index.asp
http://www.youthhood.org/hangout/index.asp
http://www.youthhood.org/jobcenter/index.asp
http://www.youthhood.org/community/index.asp
http://www.youthhood.org/highschool/index.asp
http://www.youthhood.org/apartment/index.asp
http://www.youthhood.org/community/index.asp
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AIR Self-Determination 

Assessment 

• Parent Version 

• Teacher Version 

• Student Version 

• Available at 

www.ou.edu/zarrow/sdetermination.html  

• Cost: free 

ARC Self-Determination 

Assessment 

• University of Kansas, Beach Center 

• www.beachcenter.org  

• Click on downloads, then select 

books, manuals, reports - full pubs 

• Cost: free 

ChoiceMaker SD Assessment 

• Curriculum Referenced Assessment 

–Choosing Goals 

–Participating in IEP Meetings 

–Taking Action on Goals 

• Sopris West (search by author-Martin) 

–www.sopriswest.com  

• Cost: $12.95 for 25 copies 

Informal Assessments 

for Transition Planning 

Informal Assessments for 
Transition Planning: 

•Postsecondary Ed and Training 

•Independent Living and 
Community Participation 

•Employment and Career 
Planning 

Available at: www.proedinc.com 

Tools for Inclusion… 

• The right “tools” for inclusion can 

make all the difference. 

• It starts with an IEP that “ makes 

sense”… 

 

https://toolkit.goalbookapp.com/  

Tools for Inclusion: 

Infused Skills Grid 

• Used to identify where a student’s IEP 

objectives can be addressed. 
 

• Incorporates a matrix format to 

identify the activities, environments or 

subject areas in which IEP goals will 

be addressed. 

http://www.ou.edu/zarrow/sdetermination.html
http://www.beachcenter.org/
http://www.sopriswest.com/
https://toolkit.goalbookapp.com/
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Infused Skills Grid Using an Infused Skills Grid   
(aka Curriculum Matrix or IEP 

Goal Matrix) 
Classes 

 

IEP GOALS 

Spelling Math Science Art Lunch 

Demonstrate 
the ability to 
follow multi-
step 
directions. 

x x x 

Example: This goal can be implemented in a variety 
of settings, but the matrix helps identify exactly 

where data will be collected. 

Using an Infused Skills Grid… 

• Utilizing this process will interface the 

general education class schedule and 

the student's current Individualized 

Educational Program (IEP) goals and 

objectives.  

• This encourages teams to identify 

ways to address and help generalize 

skills from IEP goals into natural 

classroom routines/settings. 

Student Example… 

• If a student has a goal to increase 
appropriate initiation of verbal 
interactions with peers, the team may 
identify times during the day when it 
might naturally be addressed (versus 
only in therapy/small group time).   

• So what would be a natural and 
appropriate time to address an IEP 
goal regarding communicating with 
peers in a classroom? 

 

Frank’s IEP goals in      

2nd  grade 

 

O 

P 

E 

N 

 I 

N 

G 

 

 

M 

A 

T 

H 

 

L 

A 

 

L 

U 
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C 

H 

 

S 

C 

 I 

E 

N 

C 

E 

 

P 

E 

 

M 

E 

D 

I 

A 

 

A 

R 

T

R 

 

1. Increase appropriate initiation of 
verbal interactions with peers 

 

x x x 

2. Demonstrate attentive behaviors 
(eyes on speaker, mouth silent 
and hands/feet still) during 
listening situations 

 

x x x x x x x x 

3. Raise hand to appropriately gain 
attention during group activities 

 

x x x x x x x 

 

Sam’s IEP goals in       

8th grade 

L 

O 

C 

K 

E 

R 

 

A 

L 

G 

B 

R 

A 

L 

A 

L 

U 

N 

C 

H 

S 

C 

 I 

E 

N 

C 

E 

P 

E 

P 

A 

C 

K 
 

U 

P 
 

1. Request assistance when needed X X X X X X X 

2. Appropriately acknowledge an 

interaction initiated by others by 

giving an appropriate response 

(either verbal or non-verbal) 

X X X X X X X 

3. Correctly answer four out of five 

comprehension questions about a 

passage 

X X 

4.  Demonstrate the ability to follow 
multi-step directions 

X X X X X X X 
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MAPS in NJ: Lessons Learned… 

• Understanding and buy in is needed by 

ALL participants. 

• The student must be willing to plan for 

his goals and interested in improving 

his life. 

• Prepare parents, teachers, counselors, 

and gain their support for the process. 

Three areas are needed for effective 

Person Centered Planning… 

MAPS 

Knowledge about  

the Student 
Knowledge about 

the Setting 

Knowledge about  

the Process 

Which people fit into each circle? 

More Lessons Learned… 

• Don’t be afraid to dream, but know 

that it also takes work to make the 

dreams a reality. 

• Remember that small steps can add 

up to big gains. 

• Start thinking and planning ahead 

early and don’t wait. 

More Lessons Learned… 

How many of you CST or Teachers 

have had these experiences… 

• Your student responds to transition 

planning questions with “I don’t 

know”. 

• Your student leaves it up to you to 

talk to her English teacher about 

allowing extra time for a test. 

 If a student floated 

in a lifejacket for 12 

years, would he be 

expected to swim if 

the jacket were 

jerked off? 
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The Importance of Self-

Determination… 

• Expecting students to be able to plan 
their future lives without teaching 
self-determination skills is like 
removing a lifejacket without teaching 
someone to swim. 

• So, it’s important that students know 
who they are, what they want for their 
future and what accommodations 
they need (and how to request these). 

Self-Determination Skills 

• Personal Goal Setting 

• Understanding Their Disability  

• Recognizing Strengths and Needs 

• Asking For Help 

• Using Support Services 

• Articulating Needs 

• Self Advocacy 

• Making Choices 

The Importance of Choice Making 

The level of adult control (“I tell you 
what to do and when to do it”) can 
impact a student’s ability to move 

from dependence to independence. 
 

Embedding frequent opportunities for 
choice-making into a student’s day 

can help build independence. 

Practicing Choice Making 

Offering simple choices by manipulating 
situations, tasks, or items already 
available at school, home, or work 

provides students with frequent 
opportunities to practice and refine 

their decision-making skills. 

Being able to recognize opportunities 
provided by others to make choices 
and initiate choice-making lays the 
foundation for independent living. 

Choices at School:  
8th Grade Social Studies 

List your order of preference to indicate the most 
interesting assignment you would like to complete: 

• Explain the importance and consequences of civil 
right movements in America. 

• Explain the contributions different social 
movements have made to our democracy. 

• Conduct independent research to identify 
resources relevant to civil rights. 

• Explain how lessons learned from historic 
struggles apply to emerging civil rights challenges 
that face our country. 

• Provide examples of civil rights outstanding 
political figures and summarize their 
achievements. 

Choices During Group Work 
• Offer students choices of roles during group 

activities using pre-made choice cards: 
– Facilitator--makes sure everyone contributes 

and keeps the group on task. 

– Recorder--keeps notes on important thoughts 
expressed in the group. 

– Reporter--shares summary of group’s work with 
large group and speaks for the whole group (not 
just a personal view). 

– Materials Manager--picks up, distributes, 
collects, turns in, or puts away group materials. 

– Time Keeper--keeps track of  time and reminds 
group members how much time is left. 
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Checklist for Completing Math 

Practice Sheets 
1.Take out pencil 

2.Put your first and last name in the top right 

corner 

3.Start at the top and complete all the math 

problems on the page 

4.When all problems are completed, re-

check your work 

5.Put the paper in the finished work bin 

6.Get out your book to read 

Checklist for Math Practice 
Sheets (with Choices) 

1.Take out pencil or a pen. 

2.Put your first and last name in the top right 
corner. 

3.Choose and complete 7 out of 10 math 
problems on the page that you think will 
best show me you understand. 

4.When all problems are completed, re-check 
your work. 

5.Put the paper in the finished work bin. 

6.After you finish, you can get a book to read 
or complete an extra credit brain teaser. 

“If I give my students choice, will 

it reduce the control I have?” 

• There is NO research indicating 

negative effects of choice. 

• Choice enables students to better 

control their environment, improving 

teacher-student interactions 
(Jolivette, Wehby, Canale, Massey, 2001) 

Choices at Home, Too! 
• Location to complete a required task, such 

as homework (“Do you want to do your 

homework at kitchen table or your desk?”) 

• Sequence to complete required activities 

(“Would you like to brush your teeth before 

or after you take a bath?”) 

• Time to begin a task (“Should we start at 

9:00 or 9:15?”) 

• Personal choices such as what to wear 

(“Do you want to wear the blue shirt or the 

purple shirt?”) 

Choices within Home Routines: 
How many “Getting Ready for Bed” 

choices can you think of??? 

Remember: They’re never too young for CHOICES! 

Choices within Home Routines: 

“Getting Ready for Bed” 

• Do you want to brush your teeth with the orange 
toothbrush or the green toothbrush? 

• Do you want to wear spiderman or batman pjs? 

• Do you want to hear one bedtime story or two? 

• Do you want to read this book or that book? 

• Do you want a drink of water in a cup or a glass? 

• Do you want to go to bed with nightlight on or off? 

• Do you want to have quiet music on or off? 

• Do you want the door open or the door closed? 
 

Whatever they say for each, remember to say 
“Good Choice.” 
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Turn & Talk Topic: 

Increasing Choices… 

Think of a task, activity or daily routine 
that occurs often with your 

student/child. 

Identify one way to incorporate choice 
into this activity/routine and share 

your idea with a partner. 

Make sure that all the choices offered 
are acceptable (i.e., things you can 

live with). 

Getting Started… 

Michael Smull on getting started with 

person centered planning: 

 

http://www.youtube.com/watch?v=meLj

QX2wuhM  

“Insanity is doing the same thing over 
and over again and expecting different 
results.” 

                                    Albert Einstein   

One Final Thought… 

• Planning, alone, does not        

change people's lives, but       

person-centered planning           

offers people a forum for: 

– Discovering a desirable future, 

– Negotiating conflicts, 

– Creative problem solving, and 

– Defining and redefining your 

direction. 

Additional Questions? 

 

Contact Michelle at NJCIE 

 

Phone: (732) 613-0400 

 

Email: michellelockwood@njcie.net 

http://www.youtube.com/watch?v=meLjQX2wuhM
http://www.youtube.com/watch?v=meLjQX2wuhM

